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Abstract: 
With the purpose of examining and identifying the attainments of novice teachers from 
in-class, in-school, and out-of-school activities during the process of being a novice 
teacher, in accordance with the views of novice teachers, mentor teachers, and 
administrators; this research is a qualitative research with a phenomenological design. 
The data of the study were collected through semi-structured interviews with 40 novice 
teachers, 43 mentor teachers and 5 school administrators. Content analysis was done in 
the analysis of the data. As a result of the research, it can be said that there are 
attainments related to teaching-learning process and non-scheduled activities within 
the scope of in-class applications; attainments related to work and operations of schools, 
and duties and responsibilities of the school administration within the scope of in-
school activities; and as for out-of-school activities, attainments such as familiarization 
with relevant institutions, organizations and people, acknowledgement of the city 
culture, and sharing of knowledge and experiences with experienced people stand out 
as themes.  
 




Teachers are the primary human resources for the efficient and effective operation of 
the educational organizations. Improvement of teachers will increase the success of 
educational organizations. Nature and quality of the education are directly related to 
vocational proficiency levels and education of the teachers (Ekinci, 2010; Fullan, 2007; 
Şişman, 2001). Therefore, a significant amount of resources must be allocated to 
constant education and improvement of teaching staff in modern educational 
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institutions (Vemić, 2007). This resource allocation is particularly used for the purpose 
of in-service training of teachers in educational organizations.  
 In-service training is a set of planned educational activities with the purpose of 
systematic attainment of knowledge, skills and behaviors which are required by their 
profession by teachers, within the period of time that starts when individuals start 
working and ends when they stop working (Aytaç, 2000; Taymaz, 1997; Can, Akgün 
and Kavuncubaşı, 1995). The rapid changes in science and technology, the paradigm 
shifts in the area of learning and teaching, the differentiation of the skills expected from 
education, the changing social expectations and necessities have obligated teachers to 
be in constant change and development, and the importance of in-service training has 
increased steadily (Selimoğlu and Yılmaz, 2009; Şişman, 2001; Saban; 2000). In this 
context, in-service training started to fulfill functions such as job orientation of 
individuals, and preparing them for new situations by refreshing their knowledge and 
skills (Kayabaş, 2008).  
 Induction to teaching is the initial in-service training activity held in educational 
organizations for teachers (Aydın, 2011; Çevikbaş, 2002; Taymaz, 1997). Induction to 
teaching is seen as an important requirement after pre-service training because there is 
a constant improvement in the education and training process, and the novice teacher is 
about to start working with great responsibilities in a new institution which he or she is 
a stranger to. Induction training actually provides some additional knowledge, skills 
and attitudes to the teachers on top of what they have learned in the pre-service 
training, and includes certain applications at the same time (Boyraz, 2007; Özonay, 
2004; Ataklı, 1992). Novice teaching period is labeled as the most difficult period of the 
profession (Balcı, 2000; Hoy and Woolfolk, 1990), and novice teachers face many 
problems in this period such as classroom management, motivation of the students, 
individual problems of the students, inconsistency between theory and practice, 
cooperation with the parents, and adapting to the profession and the school (Yeşilyurt 
and Karakuş, 2011; Korkmaz, Saban and Akbaşlı, 2004; Yalçınkaya, 2002). Therefore, it 
can be said that induction training is important for novice teachers to cope with 
aforementioned problems and adapt to the profession.  
 Until 2016, induction to teaching programs in Turkey was executed in three 
phases, which are primary training, preparatory training and applied training, as it was 
specified in no. 2423 of official bulletin on 30.01.1995. Primary training involved the 
training about common traits and qualities of public officers; preparatory training 
involved the training about classes and duties of service to which novice teachers are 
assigned; and applied training involved the internship that was exercised by novice 
teachers relating to their classes and duties of service (MEB, 1995).  
 The duration of primary training was organized not to be less than a total of 50 
hours of programs. Atatürk's principles, Turkish Republic Constitution, state 
organization in general, public servants law, correspondence rules and filing 
procedures, preservation of government property and savings measures, public 
relations, confidentiality and importance of confidentiality, revolution history, national 
security information, and Turkish grammar rules were presented within a content, as 
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part of this training (MEB, 1995). Preparatory training was a secondary training which 
started after primary training and was organized not to be less than a total of 110 hours 
of programs. Ministry organization, subjects related to duties of the novice teacher and 
other subjects deemed appropriate by the central education management board were 
included in this training (MEB, 1995). Candidates were required to score 60 at the least 
in the exams held by the end of both programs. As for applied training, they were 
expected to fulfill all kinds of obligations related to teaching (that was specified in detail 
in the regulations), not to be less than 220 hours of programs. Again in accordance with 
the regulations, the novice teacher was assigned in his/her own field, to a school where 
there is at least one teacher who is qualified as a school counselor and where there are 
resources (course materials etc.) related to his/her field. Novice teachers were obligated 
to attend all kinds of courses, seminars, conferences and other educational activities that 
they were assigned to through teacher’s board meetings held at the school they are 
employed at. Again, in accordance with the regulations, teachers may not 
independently assume watch duty, attends classes while escorted by the school 
counselor, and may not deliver lessons on their own (MEB, 1995). However, during the 
application period of that regulation, it was a known fact that novice teachers were 
attending classes on their own. In the evaluation of applied training of the novice 
teacher, regulation-specified evaluation form was filled by two separate registry chiefs. 
Novices who scored 60 points at the least completed their induction periods and 
training with success. (MEB, 1995). 
 In the studies conducted related to the training of novice teachers, novice 
teachers stated that they find the course contents presented within supplementary and 
preparatory training boring, they have already encountered the presented content 
through their educational lives, they see the repetition of these subjects as a waste of 
time, they do not get practical knowledge that will fulfill their needs within the lessons, 
they cannot find clear answers and solutions to their professional problems, and current 
issues of education and the profession were not discussed adequately. In addition, 
views of novice teachers regarding the induction period included inconvenience of their 
training environments, inadequacy of qualifications of the trainers and the unnecessary 
stress caused by exams. (Okutan ve Aydoğdu, 2009; Özonay, 2004; Kocadağ, 2001; 
Yıldırım, 1997). Despite the deficiencies identified within the scope of these studies, 
training of novice teachers was maintained in a similar manner over the years.  
 According to the Ministry of National Education's Regulations on Assignment 
and Transfer published on the 29329 no. official bulletin on the date of 17 April 2015, it 
was considered appropriate that novice teachers would undergo an education period 
during the first term that they were appointed (MEB, 2016a). During the second term 
assignments of February 2016, assigned teacher candidates did not assume duty 
immediately, made a second choice, and assigned to the province in which they would 
get their induction training. As a result of the work carried out in the Provincial 
Directorates of National Education, they started to work in the first week of March 2016 
with the mentor teachers in the schools where they will complete their induction 
training.  
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 According to this new practice, novice teachers undergo a training period in the 
first six months of their candidacy. In accordance with the training program determined 
by the Ministry, the training process takes place in educational institutions, under the 
responsibility of the administrator and mentor teachers of the relevant institution. 
Within the scope of this program, novice teachers are required to perform some in-class, 
in-school and out-of-school activities and attend in-service activities. Independent 
lesson and watch duties are not assigned to the novice teacher in this process. They 
attend classes together with their mentor teachers, and observe their mentor teachers on 
watch duty (MEB, 2016a).  
 The training program to be applied to novice teachers during the training period, 
is prepared by the Directorate General for Teacher Training and Improvement. The 
program consists of in-school, in-class and out-of-school activities and in-service 
training applications.  
 Concerning in-class, in-school and out-of-school activities; it is targeted for 
novice teachers to get informed about preparation, teaching and evaluation processes of 
the lesson, to observe the process of preparing and using course materials and to 
participate in this process, to recognize problematic areas related to teaching-learning 
process and to develop ideas towards their solutions, to get informed about operation 
of educational environments and management processes, to be familiarized with 
implementation processes of in-school educational activities and social cultural 
activities, to be familiarized with the educational environment and social structure of 
the assigned location, to get informed about stakeholder institutions partaking in 
education and training processes and their operations, to realize the importance of 
vocational development and sharing of educational experiences, to be aware of social 
responsibility projects and voluntary activities, and to attain the skill of preparing 
monitoring and evaluation reports on education and training processes and out-of-
school activities (MEB, 2016b).  
 Novice teachers are expected to be present at the school four (4) days a week for 
16 weeks within the scope of in-school and in-class activities in order to realize these 
determined targets. This period equals to a total of 64 working days or 384 hours over 
16 weeks. During this period, in-school observation/implementation for one (1) day 
each week, in-class course monitoring and implementation activities for three (3) days 
each week are required. Novice teachers attend lesson preparation, planning, material 
preparation and monitoring activities for 3 days each week and 6 hours a day for the 
first 6 weeks, under the guidance of their mentor teachers. For the next 10 weeks, the 
novice teacher performs lesson preparation, planning, material preparation and lecture 
giving activities for 3 days a week and 6 hours a day. In-school activities are projected 
as 1 day a week and a total of 96 course hours through 16 weeks. The training program 
will be held through a total of 16 weeks/79 days/474 hours. In this context, the novice 
teacher will perform activities such as lesson planning/preparation/evaluation, course 
monitoring, course implementation, and in-school observations and implementations 
(MEB, 2016b).  
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 In order to realize the determined targets, a total of 90 hours of work is projected 
for one day each week and six hours a day over 15 weeks within the scope of out-of-
school activities. Within the scope of out-of-school activities, the novice teacher is 
expected to perform works titled City Identification, Institutional Operation; The School 
Right Beside Us, Meeting with Experience, Volunteering and Entrepreneurship Works, 
and Vocational Development and Career, and also to read 5 books and watch 10 movies 
(MEB, 2016b).  
 In in-service training applications, the second phase of the training program, 
teacher candidates are expected to develop a sense of belonging and commitment while 
comprehending the mission of the teaching profession, to be aware of the educational 
understanding at the heart of Turkish culture and civilization, to adopt national, ethical, 
humane, moral and cultural values specified in the Basic Law of National Education 
No. 1739, to realize our cultural diversity and its relation to education, to develop 
knowledge and skills towards teaching applications, to know general policies and 
current priorities and applications of the National Education, to comprehend model 
applications related to learning processes and educational activities, to be informed 
about Turkey's educational perspective in the light of international developments and 
to know basic subjects in the relevant legislation about education and training. After 16 
weeks of in-school and out-of-school activities, novice teachers will be attending 8 
weeks (240 hours) of in-service educational activities. In this process, they will be 
trained in accordance with a detailed content on attainments purposed by the program 
(MEB, 2016b). 
 As a result of the study conducted by Yeşilyurt and Karakuş (2011) in order to 
determine the problems encountered by teachers through their candidacy periods, 
novice teachers have stated and were determined to face problems mostly on the 
subjects of adaptation to the profession and the school, not being able to receive 
sufficient guidance and support, inadequate in-service training, and the difference 
between their undergraduate education and implementation. It can be said that the 
induction program in the early years of the profession has great importance in order to 
overcome these issues. Provided induction program must be questioned in this context. 
There are many studies conducted with this purpose in the national and international 
literature. 
 According to Duke, Karson and Wheeler (2006), induction programs increase the 
commitment to the profession of teaching. Ingersoll and Strong (2011) have stated that 
students of the teachers who participated in the induction to teaching program have 
higher academic success, and these teachers have demonstrated better performance on 
scales such as creating a positive classroom environment and classroom management. 
Gujarati (2012) approaches well designed induction to teaching programs within the 
context of lifelong learning, and stated that these programs will provide persistence in 
vocational preparation and maintenance of teachers. According to Moir (2009), 
induction to teaching programs increase teacher contribution to student success, and 
enables teachers for attaining leadership skills. According to Abu Rass (2010), 
Bilge Çam Aktaş 
INDUCTION TO TEACHING PROGRAM IN TURKEY: ATTAINMENTS OF NOVICE TEACHERS 
 
European Journal of Education Studies - Volume 4 │ Issue 8 │ 2018                                                                                  169 
applications performed during induction to teaching programs help teacher candidates 
evaluate student success.  
 After the induction to teaching program started to be implemented in Turkey, it 
has been the subject of many studies in the literature most of which focused on 
attainments of novice teachers in this process, problems encountered and solution 
suggestions. In their studies conducted with novice teachers; Gül, Türkmen and Aksel 
(2017) have stated that school administrators view induction to teaching program 
positively, novice teachers mostly receive guidance on class management from mentor 
teachers along with several indirect attainments, and certain problems were 
encountered in the process. In a study conducted by Gökulu (2017), it was found that 
that novice teachers had positive views about induction to teaching program process, 
they developed an awareness of student behaviors and attitudes towards the teacher 
via this training, and they stated that it contributed to their personal and vocational 
development. In their study conducted with novice teachers who attended the 
induction to teaching program throughout Turkey; İlyaş, Coşkun and Toklucu (2017) 
observed that more than half of the novice teachers evaluate this training positively in 
terms of professional preparation and vocational development, but they also stated that 
it could be conducted more effectively. In the research conducted with novice teachers 
by Ulubey (2017), it was determined that in-class observations, in-school and out-of-
school applications, suggested books and movies have all been helpful in adapting to 
the profession and development of vocational knowledge and skills. In a study also 
conducted with novice teachers by Nayır and Kuru - Çetin (2017), it was emphasized 
that this training is useful and that it should be continued with some corrections. In 
their research conducted with novice and mentor teachers along with school 
administrators, Tunçbilek and Tünay (2017) have determined the skills that can be 
attained by novice teachers in this process as, respectively, responsibility and self-
development, planning, attaining the skills of teaching and class management, attaining 
the skill of good communication with colleagues and administrators, and attaining the 
skills of technology and student centeredness. In the research conducted by Sarikaya, 
Samancı and Yılar (2017), findings indicated that the induction to teaching program 
process has contributed to novice teachers in terms of self-confidence, class 
management, planning, material design, educational program, communication and 
interaction. In their research conducted with novice teachers, mentor teachers, and 
school administrators, Kozikoğlu and Soyalp (2018) have determined that novice 
teachers attain skills from the program, such as preparing for the profession by gaining 
experience, learning administrative affairs and in-school operations, communicating 
with teachers and parents, and getting familiarized with relevant provincial 
institutions.  
 Induction to Teaching Program is applied as a new model in the training of 
novice teachers in Turkey. In-depth examination of this program in the context of the 
attainments it has provided to novice teachers and in accordance with the views of 
participants will provide directive and regulatory data for future applications. In this 
context, upon examination of the conducted research, it is evident that the studies were 
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mostly carried out with novice teachers, and all the other stakeholders were only 
included in a small number of studies. This research is significant in that it presents the 
attainments provided to novice teachers by the induction to teaching program 
comparing the opinions of all stakeholders.  
 In this context, this study aims to examine the attainments of novice teachers 
from in-class, in-school, and out-of-school activities in the progress of being a novice 
teacher, in accordance with opinions of novice teachers, mentor teachers, and 
administrators. To this end, answers to the following questions were searched:  
1. About the attainments provided by in-class implementations during the process 
of being a novice teacher;  
2. About the attainments provided by in-school implementations during the 
process of being a novice teacher;  
3. About the attainments provided by out-of-school implementations during the 
process of being a novice teacher;  
 What are the views of the novice teachers?  
 What are the views of the mentor teachers?  




2.1 Research Model  
The study used the phenomenological design among qualitative research designs. 
Phenomenology is interested in real experiences (Merriam, 2009). This research design 
aims to reveal individual perceptions, perspectives and common applications about a 
certain phenomenon, and to identify, explain and interpret the meanings created by the 
participants (Annells, 2006; Yıldırım and Şimşek, 2008, Cresswell, 2013). This research 
aims to examine the attainments of novice teachers from in-class, in-school and out-of-
school activities during the process of induction, in accordance with opinions of novice 
teachers, mentor teachers, and administrators. Accordingly, the phenomenon 
determined within the scope of the research is the phenomenon of "induction to 
teaching". Towards this phenomenon, the comprehension and the evaluation of 
experiences of the novice teachers who underwent the training and the mentor teachers 
responsible for providing the training and the school administrators, again through 
their own opinions.  
 
2.2 The Study Group  
In phenomenological research, the data sources are individuals or groups who are 
focused on by the research and who can externally reflect on this phenomenon 
(Yıldırım and Şimşek, 2008). This research study group consisted of 40 novice teachers, 
43 mentor teachers who acted as consultants to the novice teachers, and 5 school 
administrators who work as administrators in the same schools as these novice and 
mentor teachers. In the forming of the study group, interviews were conducted with 
volunteers from the aforementioned groups. Moreover, teachers who are working in 
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elementary, middle, and high schools were preferred in the selection of novice and 
teachers who were interviewed with. 10 novice teachers, 10 mentor teachers and one 
school administrator from elementary schools; 17 novice teachers, 17 mentor teachers 
and 3 school administrators from middle schools; and 13 novice teachers, 16 mentor 
teachers and one school administrator from high schools were interviewed with. 
Branches of the novice teachers and the mentor teachers consist of 18 branches such as 
class, technology design, music, English, special education, social studies, science, 
religious culture and moral knowledge, counseling, information technologies, Turkish, 
geography, Turkish philology, electrics, electronics, industrial automation, furnishing, 
interior design, and mathematics. Lengths of service of the mentor teachers vary 
between 11 to 38 years. Only 16 of the novice teachers have already had some teaching 
experience. Two of the school administrators work as school principals, and three of 
them as vice principals.  
 
2.3 Data Collection Tools  
Data were collected through semi-structured interviews within the scope of the 
research. To this end, the researchers used interview forms prepared exclusively for 
novice teachers, mentor teachers and school administrators.  
 While preparing semi-structured interview forms, relevant sections of the 
"Induction to Teaching Program" (MEB, 2016b) prepared by the National Ministry of 
Education's Directorate General for Teacher Training and Improvement and the 
National Ministry of Education's No. 29329 Teacher Assignment and Transfer 
Regulations (MEB, 2016a) published on the official gazette on the date of 17 April 2015 
were examined, and questions in the interview forms were developed as a result of 
these examinations. The form developed was initially presented to three experts in the 
field, revised in the light of their feedback, and then pilot interviews were conducted 
with a novice teacher, a mentor teacher, and a school administrator. During the pilot 
interviews, questions that came out to be unclear were identified and interview forms 
were finalized as a result of the feedback from interviewees about how to ask these 
questions.  
 Required official consent was received from the relevant National Education 
Directorate in the collection of data. Receiving consent from and signing contracts with 
participants are required for video/audio recording and the collection of research data 
in qualitative studies. To this aim, contracts were signed with the participants.  
 
2.4 Collection of the Data  
Data were collected by audio-recorded semi-structured interviews via forms developed 
by the researcher. Participants’ consent was obtained prior to each interview regarding 
the sound recording. The interviews were conducted on school libraries, science 
laboratories and assembly halls depending on the physical conditions of the school. 
Interviews lasted for 15 - 35 minutes. 
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2.5 Analysis of the Data  
Audio recordings were initially transferred to written media in the analysis of the data. 
Accuracy of the transferred data was checked by an expert. Content analysis was done 
in the analysis of the data. The data were individually examined by the researcher with 
the help of Nvivo 9 packaged software, properly coded and themed, and then 
presented to another field expert for independent coding and theming for reliability 
analysis. As a result of the reliability analysis, a consensus was reached at the level of 
81, and it was concluded that the data were reliably analyzed (Miles and Huberman, 
1998).  
 
3. Results  
 
As a result of the analyses made, findings are presented under three main titles. These 
main titles will be presented respectively as; Findings Related to Novice Teacher 
Opinions, Findings Related to Mentor Teacher Opinions, and Findings Related to 
School Administrator Opinions.  
 
3.1 Findings Related to Novice Teacher Opinions  
In the analysis of the data obtained as a result of semi-structured interviews conducted 
with novice teachers; presentation of the data was carried out under three titles which 
are attainments from in-class applications, attainments from in-school applications and 
attainments from out-of-school applications. 
 
3.1.1 Attainments from In-Class Applications 
Within the scope of in-class applications, the novice teachers indicated that they have 
attainments related to the learning-teaching process, non-scheduled activities and social 
relations. The data related to these attainments can be seen in Chart 1.  
 
Chart 1: Attainments from In-Class Applications 
Attainments Related to Learning-Teaching Process  
Receiving feedback on teaching processes 
Managing the teaching process  
Technology use in teaching 
Field information support 
Use of different methods - techniques 
Information on teaching tools and equipment  
Practical application  
Classroom Management  
Communication with the student  
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Attainments Related to Non-Scheduled Activities  
Club activities 
Class trip organization 
Communication with parents 
Social event organization  
PTA meetings 
Group teachers meetings 
Class counseling 
Project preparation  
Attainments Related to Social Relations  
 
Attainments related to the teaching-learning process were stated as follows; receiving 
feedback about the learning processes, managing the teaching process, technology use 
in teaching, field information support, use of different methods - techniques, 
Information on teaching tools and equipment, practical application, classroom 
management, and communication with the student. Following statement was given 
about receiving feedback about the learning processes by NT4; “(He/she) tells me if I lack 
anything about how to teach lessons and also my good sides. I ask (him/her) about what activities 
can be done on this subject or how to teach the lessons before classes, because (he/she) is an 
experienced person." Also, NT40 stated the following about class management; "(He/she) 
informed me about how to stand in the classroom and how to manage the classroom." 
 They pointed out that their attainments related to non-scheduled activities 
include club activities, organizing class trips, communication with parents, group 
teachers meetings, PTA meetings, and project preparation. About the watch duty, NT1 
stated; “(He/she) sometimes tells me what to do during watch duty. Gives certain information 
to me such as to take statements down if any problems occur during watch duty, to keep the 
doors constantly open, to intervene with the student immediately in case of danger, to look after 
them…". And NT24 stated the following about organizing social events; "For example, we 
have prepared for 19 May celebrations last week in our school. …We conduct its flow, editing 
and checking of the poetry etc."  
 
3.1.2 In-School Activities and Attainments  
The sub-themes under the theme of In-School Activities and Attainments are shown in 
Chart 2.  
 
Chart 2: In-School Activities and Attainments 
Administrator tasks 
E-school 
Use of Ministry of National Education (MNE) Data Processing Systems 
Social Event Organization  
Surtitle Writing  
EBA and FATIH Projects 
Duties of the guidance service 
Giving permission slips  
Disciplinary board works 
Not Helpful 
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Novice teachers expressed that they had attainments from in-school activities, on 
subjects such as administrative tasks, e-school system, use of MNE data processing 
systems, social event organization, surtitle writing, EBA and FATIH projects, duties of 
the guidance service, giving permission slips, and disciplinary board works. NT14 gave 
information about learning works and operation of the school administration and 
official correspondence rules by stating the following; "correspondence, kind of works done 
by the principal and especially vice principals, their distribution of work in accordance with their 
own fields, ...Gives permission slips about giving permission to students when they come. ... In 
the news coming from the Provincial Directorate of National Education, we saw how they 
arrived as correspondences, how they were printed out, what must be done in the proceeding 
processes and so on. We did a lot in MNE Data Processing Systems. We submitted our own 
information on it. Our teacher helped us there about exam applications etc. We have helped with 
these types of correspondence procedures."  
 Some novice teachers have expressed that they did not attain anything from in-
school activities. A novice teacher, who thinks that activities were not helpful, stated the 
following: NT19 - "I can't say it's very efficient. Ultimately, you observe, you observe the 
relation of the school administrator with parents etc. So when we observe for 16 weeks, we can 
also communicate with parents. Observing one time is enough. Actually, I think we can learn 
better if we were to be on the field about this..."  
 
3.1.3 Out-of-School Activities and Attainments  
The sub-themes under the theme of Out-of-School Activities and Attainments are 
shown in Chart 3.  
 
Chart 3: Out-of-School Activities and Attainments 
Different Institutions and Organizations 
Science and Arts Center 
Directorate of National Education 
Public Education Center 
Guidance Research Center 
District Governorship 
Meeting with Experience 
City Trips 
 
Within the scope of out-of-school activities, they expressed that they have visited 
institutions such as science and arts center, directorate of national education, public 
education center, guidance research center, and district governorship; they went on city 
trips and interviewed retired teachers within the scope of meeting with experience 
activities. Novice teacher NT14 stated the following while expressing the attainments 
from out-of-school activities "I liked BİLSEM the most in the scope of these out-of-school 
activities. Because I didn't know, a place like this existed. With this, I have seen that I must 
observe students much better. Not only teaching the class, but I also have to follow up on the 
skills of the child better, and see what level he/she is on." NT37 stated the following “We met 
up with retired teachers last week. What they shared were very nice. People who retired 
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alongside new graduates. Quite frankly, we have seen ourselves in 30-40 years. Like, what we 
would encounter in that process. That was very efficient. We went to District National 
Education and Provincial National Education. We have learned about the rights of the teacher, 
what to do about operations, our responsibilities... Because we unavoidably have connections to 
there. We learned about them. We know where to apply to, what unit to communicate with when 
we encounter a problem.", while expressing that he/she was influenced by meeting with 
experience activities particularly, and that it was helpful to obtain information about 
where to apply in case of a problem.  
 
3.2 Findings Related to Mentor Teacher Opinions  
In the analysis of the data obtained as a result of semi-structured interviews conducted 
with mentor teachers; presentation of the data was carried out under three titles which 
are attainments from in-class applications, attainments from in-school applications and 
attainments from out-of-school applications. 
 
3.2.1 Attainments from In-Class Applications 
Within the scope of in-class applications, the mentor teachers indicated that they have 
attainments related to the learning-teaching process, out-of-school activities and social 
relations. The data related to these attainments can be seen in Chart 3.  
 Sub-themes under the theme of Mentor Teacher Guidance can be seen in Chart 4.  
 
Chart 4: Attainments from In-Class Applications (Opinions of Mentor Teachers) 
Attainments Related to Learning-Teaching Process  
Communication with the student 
Classroom Management  
Material design  
Exam preparation  
Feedbacks on teaching processes 
Teaching processes 
Examination of the curriculum  
Materialization of the subjects to be learned 
Considering individual differences 
Technology use in teaching 
Plan preparation  
Giving homework  
Completing deficiencies in field knowledge  
Evaluation of the project tasks  
 Attainments Related to Non-Scheduled Activities  
Social event organization  
Preparing group reports  
Holding PTA meetings  
Watch duty 
Attending the meetings of the branch teachers board  
Performing class counseling  
Performing club works  
Filling class books  
Getting informed about the counseling service  
Performing in-school maintenance and repair services  
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Getting informed about problems that might be encountered by vocational teachers in workshops  
Attainments Related to Social Relations  
Getting informed about the problems that may be encountered in the teaching profession 
Giving feedback towards educating teachers 
Ability to share information with colleagues  
 
About the attainments towards the learning-teaching process, they have mentioned 
subjects such as communication with the student, classroom management, material 
design, exam preparation, receiving feedback about teaching processes, teaching 
processes, examination of the curriculum, materialization of the subjects to be learned, 
considering individual differences, technology use in teaching, plan preparation, giving 
homework, completing deficiencies in field knowledge, and evaluation of project tasks. 
About communication with students, MT27 stated the following to describe the 
attainments of the novices; “I think I have guided the novice in the class, in group activities, 
about controlling the class, communicating with the class, body language, stance, and 
communicating with young people." MT25 stated the following; "I have shared the tools, 
equipment, and materials we have been preparing for years with my novice.", while talking 
about the attainments he/she tried to provide to his/her novice teacher about material 
design.  
 About attainments related to non-scheduled activities, they have stated that there 
are attainments on social event organization, preparing group reports, attending branch 
teachers’ board meetings, performing club works, filling class books, getting informed 
about the counseling service, performing in-school maintenance and repairs services, 
getting informed about problems that might be encountered by vocational teachers in 
workshops. MT33 stated the following; "Library week was in March. I assigned my novice 
teacher to library week..... I provided my documents and information to him/her about 
celebration of holidays, special days and weeks. For him/her to examine and to see how it was 
prepared." in order to express his/her efforts of guidance towards the novice teacher on 
the subject of organizing social events.  
 As for the attainments related to social relations, they have stated that the novice 
teachers have attainments in the sub-themes of getting informed on problems they may 
encounter on the teaching profession, giving feedback towards educating teachers, and 
ability to share knowledge with colleagues.  
 
3.2.2 In-School Activities and Attainments  
The sub-themes under the theme of In-School Activities and Attainments are shown in 
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Chart 5: In-School Activities and Attainments 
Recognition of school administration's work and operation  
Learning of communication between the school administration and the teachers 
E-school procedures 
Student affairs  
Supporting the teacher identity  
Preparing decimal files 
Disciplinary board works 
Learning of personal rights 
Arrangement of student internships 
Counseling and club works 
Social event organization  
 
About in-school activities that were performed by novice teachers, mentor teachers 
have stated that there are attainments such as recognition of school administration's 
work and operation, learning of communication between the school administration and 
the teachers, e-school procedures, student affairs, supporting the teacher identity, 
preparing decimal files, disciplinary board works, learning of personal rights, 
arrangement of student internships, counseling and club works, and social event 
organization. MT18 stated the following; "So there were massive informative efforts 
primarily about administrative works. They observed and followed up on several administrative 
works such as how to prepare a syllabus or what their personal rights are", while reporting 
that novice teachers learned both about work and operation of school administration 
and their own personal rights. MT21 stated the following; "Adaptation to work. They get 
close to the kitchen of the business, to begin with. We all perceive them as teachers. They all work 
in administration; they have visited national education units, which of course contributes to 
them in terms of teacher identity. Their self-confidence is very different now" in order to 
express that in-school activities supported the teacher identity.  
 
3.2.3 Out-of-School Activities and Attainments  
The sub-themes under the theme of Out-of-School Activities and Attainments are 
shown in Chart 6.  
 
Chart 6: Out-of-School Activities and Attainments 
Beneficial and necessary  
Does not provide any attainments in the professional sense  
 
Within the scope of out-of-school activities, while some of the mentor teachers regard 
the performed activities as beneficial and necessary, some of them think these activities 
do not provide any attainments in the professional sense. MT18 stated the following; “I 
think it's helpful. It's helpful, as in... You know, there is the district national education, 
provincial national education, other organizations who are our educational stakeholders. In the 
sense of getting to know those institutions, it will certainly help their professional lives in the 
future. In terms of knowing their functioning. Where to go in case of a need, where to meet that 
need, how to apply, who can help etc." In order to indicate that performed activities were 
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beneficial and necessary, MT27 stated the following; "I don't suppose that they attain 
anything big vocationally, I don't think so. But of course, it helps with getting to know the 
surroundings from a cultural point of view" in order to indicate that what happened would 
be helpful culturally for getting to know the surroundings, but not professionally.  
 
3.3 Findings Related to School Administrator Opinions 
In the analysis of the data obtained as a result of semi-structured interviews conducted 
with school administrators; presentation of the data was similarly carried out under 
three titles which are attainments from in-class applications, attainments from in-school 
applications and attainments from out-of-school applications. 
 
3.3.1. Attainments from In-Class Applications  
Within the scope of in-class applications, school administrators have mentioned 
attainments such as adaptation to the school and the profession, teaching processes, 
student-parent communication and superior-subordinate relationship. The sub-themes 
under the theme of Attainments from In-Class Applications are shown in Chart 7.  
 
Chart 7: Attainments from In-Class Applications 
Duties and Responsibilities of the School Administrator 
Adaptation to the school and the profession  
Teaching processes 
Student-parent communication  
Superior-subordinate relationship 
 
School administrators have indicated that they guided the novice teachers on subjects 
such as teaching duties and responsibilities of school administrators, adaptation to the 
school and the profession, teaching processes, student-parent communication, and 
superior-subordinate relationship. SA1 communicated the following; "The initial worries 
of our teachers when they arrived at the school about the classroom environment, have 
disappeared. So when they really start teaching, they are going to be comfortable as if they have 
been working in this profession for years. So at least there's that psychological relief. …They 
have attainments about the teaching profession, such as how to teach the student, how to attend 
a class, what kind of dialogue to establish with the student or the parents." From this 
statement, we can understand that the novice teachers have adapted to the profession in 
this process, had attainments about teaching processes, and how to communicate with 
students and parents. SA3's statement of "There are many deficiencies in universities, about 
preparing for the profession, about implementation. So these novice teacher applications provide 
massive attainments to novice teachers in terms of gaining experience, learning the profession, 
and starting out in the profession adequately." supports the findings.  
 
3.3.2 In-School Activities and Attainments  
The sub-themes under the theme of In-School Activities and Attainments are shown in 
Chart 8.  
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Chart 8: In-School Activities and Attainments 
Learning personal rights 
Use of e-school and MNE data processing systems 
Official correspondence rules 
Ceremonial celebrations 
Disciplinary board works 
Salary - extra lesson calculations 
Communication with students and parents 
Trips 
Reporting and permission procedures 
Tracking attendance 
 
School administrators expressed that novice teachers had attainments from in-school 
activities, on subjects such as learning of personal rights, use of e-school and NME data 
processing systems, official correspondence rules, disciplinary board works, salary - 
extra lesson calculations, communication with students and parents, trips, reporting 
and permission procedures, and tracking attendance. SA1's following statement 
supports these findings. "They learned what their personal rights are. They learned where and 
who are officers, superiors, principal, students and parents. Even if there are no direct 
administrators, principal, vice principals, or officers in the school, they learned to do their own 
work, inducting themselves, how to resort to calculating salaries even if they are not able to 
calculate their own salary."  
 
3.3.3 Out-of-School Activities and Attainments  
The sub-themes under the theme of Out-of-School Activities and Attainments are 
shown in Chart 9. 
 
Chart 9: Out-of-School Activities and Attainments 
Recognition of relevant institutions  
Recognition of city culture  
 
Within the scope of out-of-school activities, school administrators have stated that 
novice teachers had attainments about recognition of relevant institutions and city 
culture. AS1 summarized the contribution especially about recognition of city culture, 
with these words: “…At least through these out-of-school trips, things such as city 
recognition, watching films... It may have seemed like an imposition to our friends. But when I 
think about teachers and myself who gave their years to this did not go to a waterfall park and 
watch the scenery there... Feedback from my friends was like 'Yes, I did go to Atlıhan before, but 
I did not know anything about Atlıhan'. They said that they went there shopping, but now they 
have learned why Atlıhan is Atlıhan when they were told about it there. It is positive when I 
consider their feedback." AS2 stated the following about recognition of relevant 
institutions: "There are institutional trips among out-of-school applications. Works have been 
done about familiarizing with Provincial National Education, District National Education, other 
official institutions, District Governorship, Registration Office and recognition of city. Of 
course, they have learned the functions of the institutions and organizations there. Someone 
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explained them something. So they got to know the province they work in. They have been 
informed about city. I think they have attained the skill of reporting these."  
 
4. Discussion, Conclusion and Recommendations 
 
The findings of this study were summarized under three main titles in this research 
which examined in-class, in-school and out-of-school attainments of novice teachers in 
the Induction to Teaching Program, in accordance with the opinions of novice teachers, 
mentor teachers and school administrators. In this section of the research, comparative 
discussion of the results obtained under these titles is aimed.  
 Novice teachers have mentioned that there were attainments on subjects such as 
learning-teaching process, non-schedules events and social relations. Opinions of 
mentor teachers were in parallel with opinions of novice teachers and supportive of 
obtained findings. Novice teachers stated that the attainments related to the teaching-
learning process during in-class applications were as follows; receiving feedback about 
the teaching processes, managing the teaching process, technology use in teaching, 
support regarding the knowledge of the field, use of different methods - techniques, 
information on teaching tools and equipment, practical application, classroom 
management, and communication with the student. There are some evidences in the 
literature that mentoring improve the skills of novice teacher. (Borko & Mayfield, 1995; 
Fletcher & Barrett, 2004). According to Awaya and others (2003); mentor - novice 
teacher relationship needs to be considered as a process and there should be an equal 
relationship. A mentor is a guide who gives practical information and also provides 
moral support. Moreover, mentors should enable the novice teachers to explore 
themselves. Yarrow and Millwater (1997) also emphasized that efficient consultancy is a 
powerful vocational learning resource for employees. Daresh (2003) also emphasized 
the responsibilities of mentor teachers such as consultancy, guidance, setting an 
example and developing skills. With mentoring, the emotional and psychological 
support given to novice teachers develops their self-confidence, and improves their 
morale and satisfaction with the profession (Bullough, 2005; Lindgren, 2007; Marable & 
Raimondi, 2007). In addition, the guidance of mentors also help novice teachers 
improve their classroom management, time and workload management skills ( 
Lindgren, 2007; Malderez, Hobson, Tracey, & Kerr, 2007); assist them with their 
socialization and adaptation with the norms of the school environment; and finally 
improves their teaching skills (Bullough & Draper, 2004; Edwards, 1998; Wang & Odell, 
2002).  
  In this context, it is possible to say that mentor teachers have performed these 
roles within the scope of this research. In the research conducted by Ulubey (2017), 
novice teachers have stated that they received support from mentor teachers towards 
developing teaching skills. Also, in the research of Köse (2016) and Balkar & Şahin 
(2014), findings were reached towards the existence of the support provided to novice 
teachers by mentor teacher in terms of educational and scholastic attainments. Within 
the context of difficulties encountered, newly assigned teacher candidates are known to 
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experience problems such as planning of the teaching, selection of proper methods and 
techniques, evaluation of the teaching (Öztürk and Yıldırım, 2012); classroom 
management, efficient communication with students (Korkmaz, Saban and Akbaşlı, 
2004); and motivation of students (Sarı and Altun, 2015) according to previous research. 
It can be said that Induction to Teaching Program supports newly assigned teachers to 
this end. Views of Bozak, Yıldırım and Demirtaş (2011) and Gürşimşek (1998) about 
observations of colleagues significantly contributing to vocational development are also 
supportive of the findings of the research. In the research conducted by Kozikoğlu and 
Soyalp (2018), it was determined that attainments such as conducting applications in 
real class environment and gaining experience, learning classroom management, 
recognizing student characteristics, implementing different methods and techniques, 
and preparing materials were gained by novice teachers within the scope of in-class 
applications. Also, in the studies of Altıntaş and Görgen (2016), findings about the 
positive aspects of the induction to teaching program were obtained, such as its 
inclusion of practice more than theory and contribution to the vocational development 
of novice teacher by mentor teachers. Similarly, in a research conducted by İlyas, 
Coşkun and Toklucu (2017), program was received favorably in terms of preparation 
for the profession and vocational development. Oral and Demir (2016) also described 
the novice teaching process as a preparation and guidance process. In Kaya's (2016) 
study, it was found that novice teachers get a chance to apply the theoretical 
information they learned at the university in the induction to teaching program, get a 
chance to see their own deficiencies especially in classroom management, learn to plan 
and conduct a lesson under the guidance of the mentor teacher, and learn where to use 
what methods and techniques by observing experienced teachers. In a lot of studies in 
the literature, newly assigned teachers seem to be pleased with the training applications 
they received and that it contributed positively to their vocational developments 
(Huling-Austin, 1992; Pinkston, 2008; Holloway, 2001; Thompson, Paek, Goe and Ponte, 
2005; Raffel and Holbert, 2006; Lindgren, 2007; Kane (2008); Waters, 2009; Ingersoll and 
Strong, 2011; Mastapha, 2011, Mingo, 2012).  
  School administrators have indicated that, through in-class applications, novice 
teachers had attainments on subjects such as teaching duties and responsibilities of 
school administrators, adaptation to the school and the profession, teaching processes, 
student-parent communication, and superior-subordinate relationship. Mordan (2012) 
emphasizes that the help received from school principals as an educational resource 
plays an important role in professional commitment of newly assigned teachers. 
According to Griffin (1999), mentorship enables the development of new skills by 
increasing self-confidence of individuals. Moreover, mentors are motivated in academic 
sense when they help their relative colleagues and provide themselves with job 
satisfaction by enhancing their personal skills (Luna and Cullen, 1995). In this context, it 
can be said that school administrators also experience job satisfaction and are motivated 
through the guidance they give to novice teachers in the period of the induction to 
teaching program. There are findings in the studies in the literature about contribution 
of school principals to vocational developments of teachers (Aksoy and Işık, 2008; 
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Ekinci, 2010), the fact that they share knowledge through the transfer of experience 
(Dönmez, Uğurlu and Cömert, 2011), and setting examples and personally supporting 
their employees (Sezgin, Koşar and Er, 2014).  
 Novice teachers also talked about the existence of attainments from non-
scheduled activities among in-class applications. Mentor teachers have supported this 
view of novice teachers by stating that novice teachers had various attainments within 
the scope of non-scheduled events, such as watch duty, holding PTA meetings, 
preparing group reports, performing club works and filling class books. Wallace (2009) 
expressed that induction to teaching is quite important for newly assigned teachers to 
adapt to the school, and the relationship between the mentor and the novice teacher 
structures the education process. Burks (2010) also stated that the experience and 
knowledge transfer between the mentor teacher and the novice teacher has positive 
results for both parties, and it supports vocational development. Fraizer (2006) also 
emphasized that the coherence between the mentor and the novice is important. In this 
context, non-scheduled-activity-related attainments that arise from a positive 
relationship established between the mentor teacher and the novice teacher contribute 
to adaptation to the school and the profession.  
 Novice teachers expressed that they had attainments from in-school activities, on 
subjects such as administrative tasks, e-school system, use of NME data processing 
systems, social event organization, surtitle writing, EBA and FATİH projects, duties of 
the guidance service, giving permission slips, and disciplinary board works. Mentor 
teachers also expressed that novice teachers had attainments from in-school activities, 
on subjects such as administrative tasks, e-school system, use of NME data processing 
systems, social event organization, surtitle writing, EBA and FATIH projects, duties of 
the guidance service, giving permission slips, and disciplinary board works. School 
administrators expressed that novice teachers had attainments from in-school activities, 
on subjects such as learning of personal rights, use of e-school and NME data 
processing systems, official correspondence rules, disciplinary board works, salary - 
extra lesson calculations, communication with students and parents, trips, reporting 
and permission procedures, and tracking attendance. Similar findings were found in the 
studies conducted in the literature (Gökulu, 2017; Sarıkaya, Samancı and Yılar, 2017; 
Kozikoğlu and Soyalp, 2018).  
 Within the scope of out-of-school activities, novice teachers expressed that they 
have visited institutions such as science and arts center, directorate of national 
education, public education center, guidance research center, and district governorship; 
they went on city trips and interviewed retired teachers within the scope of meeting 
with experience activities. While some of the mentor teachers regard the performed 
activities as beneficial and necessary, some of them think these activities do not provide 
any attainments in the professional sense. School administrators have stated that novice 
teachers had attainments about recognition of relevant institutions and city culture 
through out-of-school activities. To Feiman-Nemser, Carver, Schwille and Susan (1999), 
teachers who are new to the profession need to learn more in their first years, and 
therefore they need their vocational development to be planned. That's why training 
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applications of new and inexperienced teachers must be seen as an interdisciplinary 
process which includes consultancy, teaching, and influence (Cullingford, 2006). In this 
context, it can be said that induction to teaching program supports this interdisciplinary 
approach via in-class, in-school and out-of-school activities and through mentor 
teachers and school administrators. The findings of Kozikoğlu and Soyalp (2018) also 
show that they think that it is beneficial for the novice teachers to know about the 
institutions and where to go when they need it, through out-of-school activities. In a 
similar manner, İlyas, Coşkun and Toklucu (2017) have also stated in their research, that 
more than half of the novice teachers think that out-of-school applications are beneficial 
in terms of recognizing the city culture and learning about operations of different 
institutions.  
 Upon examination of the obtained findings as a whole, induction to teaching 
program is perceived as a positive and necessary application by novice teachers, mentor 
teachers, and school administrators. Both novice and mentor teachers have expressed 
their opinions towards the existence of significant attainments within the scope of 
learning - teaching, in-school activities, and out-of-school activities. 
 In the context of the results reached through the findings of the research, the 
following suggestions can be presented for the process:  
 In-class applications of the induction to teaching program contributes positively 
to vocational development of novice teachers and must be maintained in a 
planned manner.  
 As for in-school applications, the duties and responsibilities of school 
administrators should be transferred to novice teachers in a more planned and 
detailed way.  
 Out-of-school applications must be continued in a coordinated way with relevant 
institutions, organizations, and people.  
 For further research, the following suggestions can be presented:  
 "In-Service Training" aspect of the Induction to Teaching Program can be 
examined.  
 "Evaluation" aspect of the Induction to Teaching Program can be scrutinized in 
depth.  
 Teaching profession sufficiency of the teachers who were and were not included 
in the Induction to Teaching Program can be examined comparatively.  
 Applications in Turkey can be comparatively analyzed with induction to 
teaching programs in other countries of the world.  
 
Acknowledgement  






Bilge Çam Aktaş 
INDUCTION TO TEACHING PROGRAM IN TURKEY: ATTAINMENTS OF NOVICE TEACHERS 
 
European Journal of Education Studies - Volume 4 │ Issue 8 │ 2018                                                                                  184 
References 
 
1. Abu Rass, R. (2010). The new teacher induction programme in Bedouin schools 
in the Negev, Israel. Journal of Education for Teaching: International Research and 
Pedagogy, 36(1), 35-55. 
2. Altıntaş, S. and Görgen, İ. (2016). Aday Öğretmen Yetiştirme Sistemi Üzerine 
Aday Öğretmenlerin Değerlendirmeleri. 4th International Conference on 
Curriculum and Instruction, 27-30 Ekim 2016, Belek/Antalya-Türkiye. 
3. Annells, M. (2006). Triangulation of qualitative approaches: Hermeneutical 
phenomenology and grounded theory. Journal of Advanced Nursing, 56(1), 55-61. 
4. Ataklı, A. (1992). Verimlilik için işe alıştırma eğitimi ve önemi. Verimlilik 
Dergisi.,21(3): 7-22.  
5. Awaya, A., McEwan, H., Heyler, D., Linsky,S., Lum, D., Wakukawa, P. (2003). 
Mentoring as a journey. Teaching and Teacher Education, 19, 45-56.  
6. Aydın, A. (2011). Kamu ve özel sektörde hizmet içi eğitim el kitabı. Ankara: 
Pegem Akademi. 
7. Aytaç, T. (2000). Hizmet ici eğitim kavramı ve uygulamada karşılaşılan sorunlar. 
Milli Eğitim, 147, 66-69. Retrived from 
http://yayim.meb.gov.tr/dergiler/147/aytac.htm  at 01.01. 2016  
8. Balcı, A. (2000). Orgutsel sosyalleşme: Kuram, strateji ve taktikler. Ankara: Pegem A 
Yayıncılık. 
9. Balkar, B. ve Şahin, S. (2014). The Opinions of Educators on Implementing 
Mentorship Program for Novice Teachers. The Journal of Academic Social Science 
Studies International Journal of Social Science, 3(29), 83-100. 
10. Borko, H., & Mayfield, V. (1995). The roles of the cooperating teacher and 
university supervisor in learning to teach. Teaching and Teacher Education, 11(5), 
501-518. 
11. Boyraz, A. (2007). İlköğretim Okullarında Görev Yapan Aday Öğretmenlerin Sınıfta 
Karşılaştıkları Disiplin Sorunları. Unpublished master thesis, Gazi Üniversitesi 
Eğitim Bilimleri Enstitüsü, Ankara. 
12. Bozak, A., Yıldırım, C. and Demirtaş, H. (2011). Öğretmenlerin mesleki gelişimi 
için alternatif bir yöntem: meslektaş gözlemi. İnönü Üniversitesi Eğitim Fakültesi 
Dergisi, 12(2), 65-84. 
13. Bullough, R. V., Jr. (2005). Being and becoming a mentor: school-based teacher 
educators and teacher educator identity. Teaching and Teacher Education, 21, 143–
155. 
14. Bullough, R. V., Jr., & Draper, R. J. (2004). Mentoring and the emotions. Journal of 
Education for Teaching: International Research and Pedagogy, 30(3), 271–288. 
15. Burks, J. (2010). A study of the effects of mentoring and the professional practices 
among experienced teachers (Unpublished doctoral dissertation). Retrieved from 
ProQuest Dissertations and Thesis database. (UMI No. 3428419) 
16. Creswell, J. W. (2013). Qualitative inquiry & resaerch design: Choosing among 
five approaches (Third edition). New York: Sage. 
Bilge Çam Aktaş 
INDUCTION TO TEACHING PROGRAM IN TURKEY: ATTAINMENTS OF NOVICE TEACHERS 
 
European Journal of Education Studies - Volume 4 │ Issue 8 │ 2018                                                                                  185 
17. Cullingford, C. (2006). Mentoring in education: an international perspective. 
Wiltshire: Anthony Rowe. 
18. Çevikbaş, R. (2002). Hizmet içi eğitim ve Türk merkezi yönetimindeki 
uygulaması. Ankara: Nobel Yayın Dağıtım. 
19. Daresh, J.C. (2003). Teachers Mentoring Teachers: A Practical Approach to 
Helping New and Experinced Staff. California: Corwin Pres. 
20. Dönmez, B., Uğurlu, C. T. ve Cömert, M. (2011). Gevşek yapılı sistemler olarak 
ilköğretim okullarında karar verme liderlik ve çatışma: nitel bir araştırma. 
Uludağ Üniversitesi Eğitim Fakültesi Dergisi, 24(1), 1-29 
21. Duke, L., Karson, A., & Wheeler, J. (2006). Do mentoring and induction programs 
have greater benefits for teachers who lack preservice training? Journal of Public 
and International Affairs, 17, 61-82. 
22. Edwards, A. (1998). Mentoring student teachers in primary schools: assisting 
student teachers to become learners. European Journal of Teacher Education, 21(1), 
47–62. 
23. Ekinci, A. (2010). Aday öğretmenlerin iş başında yetiştirilmesinde okul 
müdürlerinin rolü. Dicle Üniversitesi Ziya Gökalp Eğitim Fakültesi Dergisi, 15, 63–
77. 
24. Feiman-Nemser, S., Carver, C., Schwille, S., and Yusko, B. (1999). Beyond 
support: Taking new teachers seriously as learners. In M. Scherer (Ed.), A better 
beginning: Support and mentoring new teachers (pp. 3-12), Virginia: ASCD 
25. Fletcher, S. H., & Barrett, A. (2004). Developing effective beginning teachers 
through mentor-based induction. Mentoring and Tutoring: Partnership in Learning, 
12(3), 321-333. 
26. Fraizer, M. (2006). An evaluation of perceptions of a mentoring program of 
beginning teachers in a rural East Tennessee secondary school (Unpublished 
doctoral dissertation). Retrieved from ProQuest Dissertations and Thesis 
database. (UMI No. 3242686) 
27. Fullan, M. (2007). The new meaning of educational change (4thed.). New York: 
Teachers College Press. 
28. Gül, İ.; Türkmen, F. and Aksel, N. (2017). Aday öğretmen görüşlerine göre aday 
öğretmen yetiştirme sürecinin değerlendirilmesi. Hitit Üniversitesi Sosyal Bilimler 
Enstitüsü Dergisi, 10(1): 365 – 388.  
29. Gökulu, A. (2017). Aday öğretmenlerin Türkiye’deki aday öğretmenlik eğitim 
süreci ile ilgili görüşleri. International Journal of Social Sciences and Education 
Research, 3(1), 111-123. 
30. Griffin, K. A. (1999). An exploration of women’s mentoring: graduate students’ 
perspective (Unpublished doctoral dissertation). Retrieved from ProQuest 
Dissertations and Thesis database. (UMI No. 9962263) 
31. Gujarati, J. (2012). A Comprehensive induction system: A key to the retention of 
highly qualified teachers. The Educational Forum, 76(2), 218-223. 
32. Gürşimşek, I. (1998). Öğretmen eğitiminde yeni yaklaşımlar. Hacettepe 
Üniversitesi Eğitim Fakültesi Dergisi, 14, 25-28. 
Bilge Çam Aktaş 
INDUCTION TO TEACHING PROGRAM IN TURKEY: ATTAINMENTS OF NOVICE TEACHERS 
 
European Journal of Education Studies - Volume 4 │ Issue 8 │ 2018                                                                                  186 
33. Holloway, J. H. (2001). Research link: The benefits of mentoring. Educational 
Leadership, 58(8), 85-86. 
34. Hoy, W. K., & Woolfolk, A. E. (1990). Socialization of student teachers. American 
Educational Research Journal, 27 (2), 279-300 
35. Huling-Austin, L. (1992). Research on learning to teach: Implications for teacher 
induction and mentoring programs. Journal of Teacher Education, 43(3), 173-180. 
36. İlyas, İ. E., Coşkun, İ. ve Toklucu, D. (2017). Türkiye'de aday öğretmen yetiştirme 
modeli: İzleme ve değerlendirme. İstanbul: SETA Yayınları. 
37. Ingersoll, R., & Strong, M. (2011). The impact of induction and mentoring 
programs for beginning teachers: A critical review of the research. Review of 
Education Research, 81(2), 201-233. 
38. Kaya, S. (2016). Mentor and candidate teachers' views about the recent teacher 
induction program. 4th International Conference on Curriculum and Instruction, 
Antalya-Türkiye. 
39. Kayabaş, Y. (2008). Öğretmenlerin hizmet içi eğitimde yetiştirilmesinin önemi ve 
esasları. Türkiye Sosyal Araştırmalar Dergisi, 12 (2), 9–32. Retrived from 
http://dokuman.tsadergisi.org/dergiler_pdf/2008/2008-Agustos/6.pdf at 
22.02.2016.  
40. Kocadağ, Y. (2001). Aday öğretmenleri hizmet içinde yetiştirme sorunları: Yozgat ili 
örneği. Unpublished master thesis, Ankara Üniversitesi, Eğitim Bilimleri 
Enstitüsü, Ankara. 
41. Korkmaz, İ., Saban, A. ve Akbaşlı, S. (2004). Göreve yeni başlayan sınıf 
öğretmenlerinin karşılaştıkları güçlükler. Kuram ve Uygulamada Eğitim Yönetimi, 
38, 266–277. 
42. Kozikoğlu, İ. ve Soyalp, H. (2018). Aday öğretmenlerin, danışman öğretmenlerin 
ve okul yöneticilerinin aday öğretmen yetiştirme programına yönelik 
görüşlerinin incelenmesi. Hacettepe Üniversitesi Eğitim Fakültesi Dergisi. doi: 
10.16986/HUJE.2018037027 
43. Köse, A. (2016). Okul Yöneticilerinin Görüşlerine Göre Aday Öğretmen 
Yetiştirme Sürecinin Değerlendirilmesi. Abant İzzet Baysal Üniversitesi Eğitim 
Fakültesi Dergisi, 16(3), 924-944. 
44. Lindgren, U. (2007). Experiences of beginning teachers a school-based mentoring 
program in Sweden. Educational Studies, 31(3), 251-163. 
45. Main, S. (2008). Pedagogical oversights: age and experience in New Zealand's 
teacher induction. Journal of Education for Teaching, International Research and 
Pedagogy, 34(2), 121-136. 
46. Malderez, A., Hobson, A. J., Tracey, L., & Kerr, K. (2007). Becoming a student 
teacher: core features of the experience. European Journal of Teacher Education, 
30(3), 225–248. 
47. Marable, M., & Raimondi, S. (2007). Teachers’ perceptions of what was most (and 
least) supportive during their first year of teaching. Mentoring and Tutoring: 
Partnership in Learning, 15(1), 25–37. 
Bilge Çam Aktaş 
INDUCTION TO TEACHING PROGRAM IN TURKEY: ATTAINMENTS OF NOVICE TEACHERS 
 
European Journal of Education Studies - Volume 4 │ Issue 8 │ 2018                                                                                  187 
48. Mastapha, Y. (2011). The components of new teacher support system: Exploring 
the experiences of novice teachers and mentors who participate in a school based 
mentoring reform (Unpublished doctoral dissertation). Retrieved from ProQuest 
Dissertations and Thesis database. (UMI No. 3489826) 
49. Milli Eğitim Bakanlığı (MEB). (1995). Milli Eğitim Bakanlığı Aday Memurların 
Yetiştirilmesine İlişkin Yönetmelik. Tebliğler Dergisi, 58 (2423). 30 Ocak 1995. 
50. MEB (2016a). Milli Eğitim Bakanlığı Öğretmen Atama ve Yer Değiştirme 
Yönetmeliği” Retrived from 
http://mevzuat.meb.gov.tr/html/ogratama_2/ogratama_1.html at 02.01.2016.  
51. MEB(2016b). Aday Öğretmen Eğitimi Programı. Retrived from 
http://oygm.meb.gov.tr/www/aday-ogretmen-yetistirme-surecine-iliskin-
yonerge-ve-yetistirme-programi/icerik/328 at 16.03.2016.  
52. Mingo, A. L. W. (2012). Evaluating the impact of the beginning teacher induction 
program on the retention rate of beginning teachers. Gardner-Webb University.  
53. Merriam, S. B. (2009). Qualitative research: A guide to design and 
implementation. San Francisco: Jossey-Bass. 
54. Moir, E. (2009). Accelerating teacher effectiveness: Lessons learned from two 
decades of new teacher induction. Phi Delta Kappan, 91(2), 14-21. 
55. Mordan, B. R. (2012). Retention and professional mentoring of beginning career 
and technical education teachers (Unpublished doctoral dissertation). Retrieved 
from ProQuest Dissertations and Thesis database. (UMI No. 3569237) 
56. Nayır, F.; Kuru Çein, S. (2017). Opinions of teacher candidates on mentor teacher 
program (example of Muğla. Journal of Education and Future, 12:137-155 
57. Okutan, M. ve Aydoğdu, F. G. O. (2009). Adaylık eğitiminin aday öğretmenlerin 
görüşlerine göre değerlendirilmesi: Trabzon ili örneği. Milli Eğitim, 183, 190–201. 
58. Oral, Ş. ve Demir, F. (2016). Aday öğretmenlerin aday öğretmen yetiştirme 
sürecine ilişkin görüşleri. 4th International Conference on Curriculum and 
Instruction, Antalya-Türkiye. 
59. Özonay, İ. Z. (2004, Temmuz). Öğretmenlerin adaylık eğitimi programının 
değerlendirilmesi *CD+. XIII. Ulusal Eğitim Bilimleri Kurultayı, İnönü Üniversitesi, 
Malatya. 
60. Öztürk, M. ve Yıldırım, A. (2012). EFL instructors’ induction: Early practices of 
language teachers teaching at tertiary level. Turkish Online Journal of Qualitative 
Inquiry, 3(2), 1-17. 
61. Pinkston, S. P. (2008). Characteristics associated with successful mentoring and 
induction programs for new teachers (Unpublished doctoral dissertation). 
Retrieved from ProQuest Dissertations and Thesis database. (UMI No. 3315964) 
62. Raffel, J. A., & Holbert, R. R. (2006). Preliminary evaluation of the Delaware new 
teacher mentoring/ınduction program. Institute for Public Administration, 
College of Human Services, Education & Public Policy, University of Delaware. 
63. Saban, A. (2000). Hizmet ici eğitimde yeni yaklaşımlar. Milli Eğitim, 145, 25-30. 
Retrived from 
Bilge Çam Aktaş 
INDUCTION TO TEACHING PROGRAM IN TURKEY: ATTAINMENTS OF NOVICE TEACHERS 
 
European Journal of Education Studies - Volume 4 │ Issue 8 │ 2018                                                                                  188 
http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/145/saban.htm at 
12.01.2010.  
64. Sarı, M. H. ve Altun, Y. (2015). Göreve Yeni Başlayan Sınıf Öğretmenlerinin 
Karşılaştıkları Sorunlar. Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 30(1), 213-
226. 
65. Sarikaya, İ.; Samancı, Ö.; Yılar, Ö. (2017). Aday öğretmen yetiştirme sürecinin 
aday ve danışman sınıf öğretmenlerinin görüşleri kapsamında değerlendirilmesi: 
bir karma yöntem çalışması. GEFAD / GUJGEF 37(3): 939 – 989 
66. Selimoğlu, E. ve Yılmaz B. H. (2009). Hizmet içi eğitimin kurum ve çalışanlar 
üzerine etkileri. PARADOKS, Ekonomi, Sosyoloji ve Politika Dergisi (E-Dergi), 5 (1), 
1-12. Retrived from http://www.acarindex.com/dosyalar/makale/acarindex-
1423910954.pdf at 15.02.2016.  
67. Sezgin, F. ; Koşar, S.; Er, E. (2014). Okul yöneticisi ve öğretmen yetiştirmede 
mentörlük sürecinin incelenmesi. Kastamonu Eğitim Dergisi, 22(3): 1337 – 1356.  
68. Şişman, M. (2001). Öğretmenliğe giriş. Ankara: Pegem A Yayıncılık. 
69. Taymaz, H. (1997). Hizmetiçi Egitim. Ankara: Tapu Kadastro Vakfi Matbaası. 
70. Thompson, M., Paek, P., Goe, L., & Ponte, E. (2005, April). The impact of new 
teacher induction on teacher practices and student learning. In Annual Meeting 
of the American Educational Research Association. Montreal, Canada: 
Educational Testing Service.  
71. Tunçbilek, M. M. ve Tünay, T. (2017). MEB aday öğretmen yetiştirme süreci 
uygulamasının ilgili tarafların bakış açısıyla değerlendirilmesi. Elektronik Sosyal 
Bilimler Dergisi, 16(61), 412-427. 
72. Ulubey, Ö. (2017). Aday öğretmen yetiştirme programının değerlendirilmesi. 
Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 201, 1-23, doi: 
10.16986/HUJE.2017031014. 
73. Vemić, J. (2007). Employee training and development and the learning 
organization. Economics and Organization, 4 (2), 209-216. 
74. Wallace, G. S. (2009). Perceptions of mentors and new teachers: A case study of a 
mentoring program in Northeast Tennessee (Unpublished doctoral dissertation). 
Retrieved from ProQuest Dissertations and Thesis database. (UMI No. 3392120) 
75. Wang, J., & Odell, S. J. (2002). Mentored learning to teach according to 
standardsbased reform: a critical review. Review of Educational Research, 72(3), 
481– 546 
76. Waters, L. L. (2009). An evaluation of novice teachers’ perceptions of the 
mentoring experience in Knox Country schools (Unpublished doctoral 
dissertation). Retrieved from ProQuest Dissertations and Thesis database. (UMI 
No. 3361657) 
77. Yalçınkaya, M. (2002). Yeni Öğretmen ve Teftiş. Milli Eğitim Dergisi. Sayı 153-154. 
78. Yeşilyurt, E. ve Karakuş, M. (2011). Öğretmenlerin adaylık surecinde 
karşılaştıkları problemler. International Online Journal of Educational Sciences, 3 (1), 
261–293. Retrived from http://www.iojes.net//userfiles/Article/IOJES_351.pdf at  
05.02.2016.  
Bilge Çam Aktaş 
INDUCTION TO TEACHING PROGRAM IN TURKEY: ATTAINMENTS OF NOVICE TEACHERS 
 
European Journal of Education Studies - Volume 4 │ Issue 8 │ 2018                                                                                  189 
79. Yıldırım, M. (1997). Aday öğretmenleri yetiştirme programının uygulanmasında 
karşılaşılan sorunlar. Unpublished master thesis, İnönü Üniversitesi, Sosyal 
Bilimler Enstitüsü, Malatya. 
80. Yıldırım, A.ve Şimşek, H. (2008). Sosyal bilimlerde nitel araştırma yöntemleri. 







































Bilge Çam Aktaş 
INDUCTION TO TEACHING PROGRAM IN TURKEY: ATTAINMENTS OF NOVICE TEACHERS 
 













































Creative Commons licensing terms 
Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms 
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community 
to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that 
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this 
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Education Studies shall 
not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright violations and 
inappropriate or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the Open Access 
Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes 
under a Creative Commons Attribution 4.0 International License (CC BY 4.0).  
